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A Complex Weave brings together the work of sixteen artists across the spectrums of 
age, race, ethnicity, religion, cultural influences, and artistic medium.  The one 
characteristic that is common to all the artists is gender; all are women.  Yet despite 
their diversity, the works of these artists display a surprising commonality of expression 
and themes.  Among other themes, the exhibition confronts the expectation of artists 
as male.  Women artists are commonly referred to as “women artists;” whereas, male 
artists are never labeled as “men artists.”  What does this say about normative 
expectations?  The male is the norm, the female must be identified as such.  Gender is 
a large part of identity, and this exhibition explores and celebrates the complexity of 
human identity; while recognizing and celebrating how differently alike we all are.   
 

How do we identify ourselves?  How is our identity structured, constructed, realized, 
expressed, and lived?  Some elements of identity, such as race, gender, and nation 
origin are fixed at birth.  They are what they are. Additionally, a large part of our 
identity is overlaid by societal and cultural influences and expectations.  Nonetheless, 
we can embrace, reject, transcend, or even negotiate with the realities and 
expectations of those fixed and overlaid aspects of our identity.  In so doing, we 
create our true identity that is a complex weave of those things over which we have 
no control and those things that we choose.  Little girls have been told that they are 
not good at certain things or that some things are not lady-like, yet some girls choose 
to climb trees and some will excel at math and science.  Little boys are told that big 
boys don’t cry and some tasks are girl’s work, yet some boys cry at their own pain or 
the pain of others and some become excellent dancers. 
 

The artists in this exhibition are young and not so young, painters, sculptors, 
photographers, of different races, from diverse ethnic and cultural traditions, and all 
create their work from a complex sense of their identity as human beings, as women, 
and as artists.  Their artworks are autobiographical and personal but also symbolic, 
allegorical, and historical, encouraging interpretation and appropriation by viewers. 
The exhibition is divided in five categories: Image and Text; Complex Geographies; 
The Female Body; Childhood and Family; and The Body and Accessories.  This 
teachers guide will focus on at least one artist from each category and on how 
through the exploration of the artworks students can come to a greater 
understanding of identity, autobiography, and art as a means of personal expression.  
Pick and choose those activities and learning experiences that best suit your class, 
your grade level, and your curriculum. 
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Introduction to the Exhibition: 
  A COMPLEX WEAVE 
  Women and Identity in Contemporary Art 



The following guide is based upon the guiding principles of Understanding by Design.  
However, because the gallery lesson and the teacher’s guide must be adaptable to a 
variety of grade levels and educational needs they do not function as a precise UBD 
unit or lesson plan.  Since suggested activities and discussions must be described to 
cover a broad range of grade levels, all will likely need some modification or 
adaptation to meet the needs and capabilities of your individual students and/or your 
curriculum.  Because of themes and content, A Complex Weave does tend to skew 
mature; however each discussion topic or activity includes suggested grade levels 
and/or modifications.  With creativity and flexibility A Complex Weave can provide a 
rich educational experience for students in all grade levels. 
The identification of National Content Standards, Enduring Understandings, Essential 
Questions, and Things For Students To Know and Do will serve teachers as a guide in 
extending the value of the gallery experience into the classroom.  Most of the 
Understandings will be addressed during the gallery lesson.  For example, by viewing 
and discussing the artworks students will begin to understand that art can be used as 
a constructive means of self expression and that autobiography can serve as a 
means to learn about not just the individual but also about a culture, a people, a 
society, or an era.  Students will also begin to answer the Essential Questions listed in 
the guide.  Additionally,  the follow-up art activities and other suggested activities for 
the classroom create opportunities for tasks and evidence in support of student 
acquisition of content knowledge and skills.  
 

    National Standards: ( From Education World on-line*) 
 

National Arts-Visual Arts 
NA-VA.K-4.1; NA-VA.5-8.1; NA-VA.9-12.1: Understanding and applying media, 
techniques, and processes. 
 

NA-VA.K-4.2;NA-VA.5-8.1; NA-VA.9-12.2: Using knowledge of structures and functions. 
 

NA-VA.K-4.3;NA-VA.5-8.3; NA-VA.9-12.3: Choosing and evaluating a range of subject 
matter, symbols, and ideas. 
 

NA-VA.K-4.4;NA-VA.5-8.4; NA-VA.9-12.4: Understanding the visual arts in relation to 
history and cultures. 
 

NA-VA.K-4.5;NA-VA.5-8.5; NA-VA.9-12.5: Reflecting upon and assessing the 
characteristics and merits of the work and the work of others. 
 

NA-VA.K-4.6;NA-VA.5-8.6; NA-VA.9-12.6: Making connections between visual arts 
and other disciplines. 
 

National Language Arts-English 
NL-ENG.K-12.1: Reading for perspective. 
 

NL-ENG.K-12.4: Communication skills. 
 

NL-ENG.K-12.5: Communication strategies. 
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 NL-ENG.K-12.6: Applying Knowledge. 
 

NL-ENG.K-12.9: Multicultural understanding. 
 

NL-ENG.K-12.11: Participating in society. 
 

NL-ENG.K-12.12: Applying language skills. 
 

National Social Studies (From a draft for Social Studies Curriculum Frameworks 
organized by themes) 
NSS.K-12.1: Culture 
 

NSS.K-12.4: Individual development and identity 
 

NSS.K-12.5: Individuals, Groups, and Institutions 
 

*More complete descriptions of each National Standard can be found at http://
www.education-world.com/standards/ 
 
Note to teachers not attending exhibition:  The principles, understandings, and questions 
addressed by this exhibition are common to any number of collections of works of art related to 
personal narrative and issues of identity.  Look for exhibitions at art galleries in your area that 
can be used as a springboard to investigating the same questions and understandings offered 
by the exhibition A Complex Weave.  If you can find no such exhibition, create one from 
images downloaded from the internet.   
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The following are applicable as appropriate to grade level. 
Enduring Understandings: 
 

Students will understand that:  
1. Art can be used as a constructive means of self expression. 
2. Autobiography is not confined to written works and that artists often make works 

that are autobiographical in the form of visual and performing arts. 
3. Autobiography can serves as a means to learn about not just the individual but 

also about culture, a people, a nation, or an era. 
4. Women are essential members of society and are not restricted to stereotypical 

roles. 
5. In creating their artworks, artists are influenced by many things including personal 

experiences, their culture, their beliefs, and history.  
6. Understanding of and responses to any form of art are personal and differing 

responses can be valid. 
7. Diversity exists in most modern cultures and may be affected by race, religion, 

ethnicity, or class. 
 

Essential Questions: 
 

1. How can we learn about cultures, people, and history through works of art? 
2. How do culture, history, beliefs, and biases affect personal experiences? 
3. Why and how do artists create works of art that express their personal experiences 

so that they are valuable to viewers? 
4. Who determines the meaning of a work of art? 
5. To what extent do societal norms and culture affect individuals? 
6. What is identity? 
7.  How do individuals acquire, develop, maintain, and understand their identity? 
8. Why is it important to understand diversity? 
 

Students will know: 
1. Vocabulary: (see glossary page) 
2. Artists frequently use symbolism to express their ideas. 
3. Visual artists have a variety of mediums in which they can work and that no artist is 

limited to any one medium or style. 
4. Identity is a complex construction of many parts including experiences, birth, 

culture, personal choices, and societal expectations and norms. 
5. Traditionally, woman artists have not had the same status or opportunities as men. 
6. Women artists are as different and diverse as the works of art that they create. 
 

Students will be able to: 
1. Discuss and describe a work of art. 
2. Make a work of art about their own life or experience.  
3. Look for clues about a culture from a work of art and use it for further inquiry. 
4. Describe their own works of art. 
5. Identify different types of artistic medium. 
6. Make selections in creating their own artworks. 
7. Discuss diversity, its meaning and importance. 
8. Discuss the place of women in the world and their opportunities in the modern 

world.  
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Autobiography:  A story based upon one’s own life.  Autobiographical:  An adjective, 
describing a work based upon a person’s own life.  Autobiographical works can take 
many forms; written, visual art, music, dance, theater, etc.  Any such work would be 
described as autobiographical. 
 
Allegory: Story in which people, things, and happenings have a hidden or symbolic 
meaning.  Allegories are used to teach and explaining ideas, morals, principles, etc. 
 
Culture: the accumulated habits, attitudes, and beliefs of a group of people that 
define for them their general behavior and way of life; the total set of learned 
activities of a people. 
 
Diversity: the state of being different or diverse.  When used to describe people and 
population groups, diversity encompasses such factors as age, gender, race, 
ethnicity, ability, and religion. 
 
Embroidery: Decorative stitching on fabric as embellishment or design; the art or 
handicraft of decorating fabric or other materials with needle and thread or yarn.  
 
Feminism: political, social, and cultural movement dedicated to promoting equal 
rights for women in all aspects of life. 
 
Identity:  a term used to describe a person’s comprehension of him or herself as a 
discrete, separate entity.  Can be contrasted to self as in self awareness, self-esteem, 
and self-image. 
 
Gouache:  the technique of applying opaque watercolor to paper; a work of art so 
produced. Gouache colors, sold in tubes, contain the same ingredients as 
transparent watercolors, but chalk is added to the pigments to make them more 
opaque so that gouache painting displays a light-reflecting brilliance quite different 
from the luminosity of transparent watercolors.   
 
Ink:  Liquid or paste media containing pigment(s) and used for writing, pen and brush 
drawing, and printing. Writing inks, even blacks, are rarely sufficiently permanent to be 
used for art purposes. Black drawing ink, known as India ink in the United States, is 
especially made for use in permanent works.  
 
Installation art : creating three-dimensional works of art by combining various 
elements, especially found objects, into an integrated whole designed to transform a 
space into which it is installed. 
 
Islam:  A monotheistic major world religion founded by the Prophet Muhammad in 
Arabia in the 7th century AD.  Allah is the sole God of Islam.  The holy book of Islam is 
the Qu’ran (Koran and other spellings), which Muslims believe to be the final and 
complete revelation of Allah as revealed to Muhammad.  Muslim:  One who 
practices and follows the faith of Islam. 
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Judaism: The religion of the Jews that is based upon the holy writings in the Hebrew 
Bible or Tanakh.  The Talmud is the collection of ancient writings that form the basis for 
Jewish religious law.  Judaism is a strictly monotheistic religion in which God, or 
Yahweh, is the creator and sustainer of everything in the universe and the source of all 
goodness.  Jew: One who practices and follows the faith of Judaism.  Also, a person 
who has a cultural or ancestral connection to the Jewish people..  
 
Media & Marketing: (Media) When referring to communication, media typically 
implies all forms of delivery of mass communication including television, radio, 
newspapers, magazines, and increasingly the internet.   (Marketing) the means and 
tools used to identify, anticipate, and even create consumer demands and needs.  
Marketing tools frequently include use of media such as television, print media, and 
radio as well as posters, mailings, and telephone marketing.  Both media and 
marketing are used as tools of persuasion. 
 
Medium:  the specific tool and material used by an artist, for example, brush and oil 
paint, chisel and marble; the mode of expression employed by an artist, for example, 
painting, sculpture, the graphic arts, photography. 
 
Metaphor:  A figure of speech containing an implied comparison in which a word or 
phrase ordinarily used for one thing is applied to another.  It makes a comparison 
between two ordinarily unalike things.  
 
Mixed Media: Artwork which contains more than one media in a single piece of art. 
 
Oil painting: paintings made using artists’ colors made by dispersing pigments in 
Linseed Oil or another vegetable drying oil to a smooth paste consistency.  For five 
centuries, oil painting has been the standard, principal easel painting technique.   
 
Photography:  The act of taking and printing photographs on photosensitive surfaces. 
C41 process: C-41 is a film developing process.  C-41 film consists of an acetate or 
polyester film base, onto which multiple layers of light sensitive emulsions are coated.  
The processed film produces a negative from which the photograph is printed. 
 
Pigment:  Finely powdered color material which produces the color of any medium. 
Made either from natural substances or synthetically, pigment becomes paint, ink, or 
dye when mixed with oil, water, or another fluid  When pressed into wax it becomes a 
crayon, pencil, or chalk. 
 
Symbol:  Something that stands for or represents something else by reason of 
relationship, association, convention, or accidental resemblance.  Can be a visible 
sign of something invisible, such as a dove as a symbol of peace.  Symbolism:  The art 
 or practice of using symbols by investing things with a symbolic meaning or by  
expressing the invisible or intangible by means of visible representations. 
 
Watercolor: the technique of painting with pigments dispersed in a Gum Arabic 
(which is soluble in hot water) solution; a work of art so produced; also, the paint 
made of pigments in a water soluble vehicle used in this technique.  Watercolors are 
characterized by a luminous transparency. 
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Glossary Challenge 
 
NAME___________________ 
 
Date____________________ 
 
 
ANSWER THE FOLLOWING QUESTIONS TO REVEAL THE HIDDEN MESSAGE: 
 
1. A ____ ____  is someone who practices Judaism. 

2.  Marketing and  ____ ____ ____ can be used to persuade. 

3.  Things are ____ ____ ____ ____ ____ when they are not all the same or 

when they are different.. 

4. ____ ____ ____ ___ ____ ____ ____ ____ ____ art is art that 

transforms a space into which it is installed. 

5.  Paintings made by paints in a water soluble vehicle are called  ____ ____ 

____ ____ ____ ____ ____.  

6.  A  ____ ____ ____  ____ ____ ____ is a figure of speech that makes a 

comparison between two ordinarily different things. 

7.  An autobiography is a story about your own ____ ____ 

8. . ____ ____ ____ ____  media is artwork that has more than one media. 

9.Feminism promotes equal rights for ____ ____ ____.    

10. Someone who follows the religion of ____ ____ ____ ____ is a Muslim. 

11. A symbol can be a ____ ____ ____ ____ ____ sign of something 

invisible, such as peace..  

NOW  FILL IN THE LETTERS FROM THE BOXES IN THE ORDER ABOVE ON THE LINES 

BELOW TO REVEAL THE MESSAGE.  

 

___ ___   ___ ___ ___   ___ ___ ___  ___   ___ ___ ___ ___ ___ ___ ___   ___ ___ ___ ___ ___! 

 

  

  

 

  

  

  

 

 

  

 

 

 

  



  
 
 
 
 

 Two of the artists in the exhibition use the medium of photography to reveal 
themselves and their personal sense of identity and to counter stereotypes and 
gender restrictions.  Helène Aylon is a visual conceptual artist of Orthodox Jewish 
background who lives and works in New York City.  Of her work included in this 
exhibition she says, “The major aspect of my identity since childhood, whether I am 
proudly wearing that identity and basking in it, or casting it off and running from it, is 
the orthodox Judaism that was my upbringing. . . . In the art, I am able to both insert 
myself and run away [from it] at the same time.”(71)*  Since traditionally in Orthodox 
Judaism the Torah is copied, read in public, studied and interpreted almost entirely by 
men, Ms. Aylon creates artworks that confront and question the validity of the 
appropriation of Judaism’s most sacred text, the Torah, by men.  
 Lalla A. Essaydi is a Moroccan Muslim artist who lived in Saudi Arabia for many 
years but who now lives and works in New York City.  Of her art, Ms. Essaydi says, “In 
my art, I wish to present myself through multiple lenses—as artist, as Moroccan, as 
Saudi, as traditionalist, as Liberal, as Muslim.  In short, I invite the viewer to resist 
stereotypes.”(76)*  Gender division and restrictions on women’s activities are 
commonplace in Arab Muslim countries.  Moreover, like Judaism, the study and 
interpretation of scared writings are dominated by men, as is the revered art of 
calligraphy.  In her work, she uses calligraphic text and photographic image to 
challenge gender-based restrictions in her Muslim culture.   
 Through the Photography as Autobiography lesson, students will discuss 
autobiography, photography, and “photography as autobiography.”  After 
discussion, students will use photography as a means to reveal themselves, their 
culture, and their personal sense of identity. 

Discuss autobiography with 
the class, as appropriate to 
grade level.  Normally, we 

think of autobiography as something that is written, but art is often autobiographical 
either explicitly or implicitly.  Discuss the meaning of explicit and implicit.  Some works 
of art, such as Helène Aylon’s self-portraits, are explicitly autobiographical while 
others, such as Lalla Essaydi’s photograph of calligraphy covered eggs, are less 
obviously biographical.  But once we know of her Muslim background and think 
about the symbolism of calligraphy and eggs, we can understand her personalized 
narrative.  In essence, art is influenced directly or indirectly by the artist’s personal 
experience and also by their cultural, religious, and ethnic identity. 

 
 
 

To start the discussion, teachers should bring in a photograph of or taken by 
themselves, a professional artist, or someone that they know well enough to know and 
understand the history and personal experiences that influenced the photograph.  
Discuss:  What has the photographer photographed?  What does the photograph 
reveal about the photographer, the environment, the culture, or the person 
photographed?   
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Lessons and Activities to Support Acquisition of 
Understanding, Knowledge, and Ability 

Image and Text 
Photography as Autobiography Lesson: 

Discussion: (K-12, modified as appropriate) 

Activity/Discussion: (K-12, modified as appropriate) 



 
 

!" Instruct students to bring in a photograph from home that focuses on people, 
family, culture, traditions, and/or any activities or symbols that they relate to their 
sense of self identity. 

 
!" Instruct students to discuss or write about their photograph, what it means to them, 

why they chose it. 
 
!" Allow each student to 

present their photograph 
to the class.  Ask students 
in the class to try to 
interpret the meaning and 
importance of the 
photograph to the student 
presenting the 
photograph.  Finally, the 
presenting student will 
reveal their interpretation 
of the photograph, what it 
means to them, why they 
chose it, and what it 
reveals of them and their 
life.  How close were the 
other students in 
interpreting the presenting 
student’s meaning? 
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Lalla Essaydi, Apparel #`1 (eggs), 2003, C41 print on aluminum 

Helène Aylon, Self Portrait: Another’s Speech—He Begot, 2005, photograph 

Student Activity: (K-12, modified as appropriate) 



 

 

Several of the artists are 
interested in ethnicity, culture, 
and family generations.  
Additionally, several of the 
works include textiles or 
clothing as part of their 
imagery or symbolism.  Textiles, 
clothing, and costume are 
important markers of cultural 
and ethnic identity.  The idea 
of clothing, style, and costume 
as markers of identity is true in 
all cultures and even in so-
called modern Western 
culture, especially across generations.  Judy Gelles is a Philadelphia based photographer 
whose work focuses on socially constructed roles and her identity as a woman, artist, and 
mother.  She is interested in generations and how family artifacts reveal gender roles and 
both the similarities and changes across generations.  In her work titled Family Ties, Coats 
1952-2002, she captures these concepts through photography. 

 

Think about Judy Gelles’s artwork.  What meaning or symbolism 
can be found in the very different coats for mother and 
daughter.  What differences in societal roles, values, and 

experiences do they imply?  Discuss ethnic, cultural, and generational dress.  Ask students 
to think about and provide examples of ethnic and cultural dress.  List them on the board 
or overhead.  (For example the kimono is an ethnic Japanese costume; in the United 
States and in most Western “cultures” a bride wears white on her wedding day, but in 
China a bride wears red; and across modern Western cultures each “generation” has 
markers of their generation, such as poodle skirts in the 50s, long hair in the 60s, and 
tattoos and body piercing today.)   

 

If computers are available in your classroom, during 
the discussion ask students to search for images of the 

different types of dress that are included in the list.  Print out the images and include 
them with the list.  (If no computers are available in the classroom, students could search 
in the library or elsewhere after class as part of a follow-up or for extra credit.) 
 

 
 
 

Students will investigate ethnic or cultural costume as a mirror for understanding ethnic 
and cultural diversity and commonality.   
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Judy Gelles, Family ties, Coats 1952-2002, 2007, archival pigment print 

Childhood and Family 

Discussion: (2-12) 

Activity/Discussion: (2-8) 

Ethnicity, Culture, 
Generations, Costume 
and Identity Lesson: 

Social Studies Activity: (6-12) 



!" Instruct students to investigate/research an ethnic costume.  Each student selects 
an ethnic costume from anywhere and anytime in the world.  Students will 
describe the costume and answer questions about its roots, functions, and why it 
is/was the way it is/was.  In answering these questions students will come to 
understand how climate, religion, social structures, function, etc. influence dress.  
The questions can be answered in written form, by oral presentation, or by a 
combination of both.  The report, whether written or oral,  should include photos or 
drawings of the costume.   

!" Discuss the results of the research together as a class, examining similarities and 
differences.  (For example, one student may choose to investigate medieval 
knight’s armor and another student may choose to research samurai costume.  
How were these costumes similar and different?  How did the costumes and the 
men who wore them function within their societies?  Students will discover some 
interesting similarities and differences.)   

!" Lastly, students will create an artwork that includes the costume.  The final product 
should be an artwork and not an informative “poster” that answers the questions 
posed above.  If making an oral presentation, students can create an 
informational visual, but this is separate from an artwork.  The artwork is a creative, 
interpretive piece based on each student’s reactions to the information that they 
have uncovered about the costume and its history.  Students can use any medium 
they choose. 

Discuss weather and the clothes that students wear at different times of the year.  
Discuss the reasons for the change of clothing at different times of the year and in 
particular situations.  Have fun with it.  Find or make pictures of people dressed 
inappropriately such as a bathing suit in the snow or an evening dress at a baseball 
game.  Ask the students how and why the clothes that the people are wearing do not 
make sense.  Get students to recognize that different styles and types of clothing are 
common even in our culture and country. 

!" Ask students to bring in photos of themselves in clothing from their 
favorite season. 
!" Search the internet for pictures of people in clothing designed for 

different climates.  You can do this as a group activity or do yourself before hand 
and show students the pictures.  (Ex. A picture of an Eskimo dressed for cold and 
an Aboriginal from Australia dressed for warm weather.)  Then, if you like, look for 
pictures of traditional ethnic dress that conforms to climate and environment, 
example a sari from India or lederhosen from Germany.  Discuss clothing, climate, 
environment, tradition, and the connections between them. 

!" Finally, ask students to create an artwork of themselves, either in clothing from their 
favorite season or in one of the traditional or ethnic costumes that they have seen 
in the pictures.  To make their artwork they can paint, draw, or collage.  Ask them 
to tell why they chose the clothing or costume that they chose. 

!" If you wish to take this activity one step further, look at how animals use “dress” in 
the natural world.  Some animals are “dressed” in bright colors and beautiful 
patterns of feather and fur to attract a mate and others rely on colors and 
patterns that provide camouflage for their survival. 

Discussion: Modified Lesson for Grades K-5 (Student in grades 4-5 may 
want to try some of the activities for older students above) 

Activity: 



Flo Oy Wong’s works are highly 
autobiographical, yet, despite the 
personal narrative of her work, her 
art reflects the experiences of 
numerous Chinese-American 
immigrants and other Asian 
women.  Her works are rich mixed 
media artworks that present a 
multi-layer avenue for entry into 
discussions about immigration and 
gender bias.   
The Chinese Exclusion Act of 1882 
barred new immigration of 
laborers from China.  Like many 
Chinese people living in America , 
Ms. Wong’s father was able to 
bring his wife to America by 
claiming that she was a blood 
relative, his sister.  After coming to America, Ms. Wong’s mother entered into what 
was called a “paper marriage” with a Mr. Wong, and so when Flo Oy Wong was born, 
she took the name of Wong rather than her father, Gee Seow Hong’s, name, .  In 
Through the Looking Glass: Reclaiming my Authentic Surname, Ms. Wong uses her 
artwork to reclaim an essential element of identity: her name.   

!" Read about and research immigration and the history of immigration in America, 
either individually, as groups, or as a class. 

!" Discuss immigration.  Immigration is frequently a charged issue.  America has a 
history of immigration and the population of America is largely made of 
immigrants.  What are the pros and cons of immigration?  Should immigration be 
controlled through means of quotas?  If so, why?  If not, why not?  How does 
uncontrolled immigration or open borders affect a country?  What benefits do 
immigrants bring, and what are the advantages of open immigration?  How do 
immigrants enrich and build the fabric of a nation? What about the other side of 
the argument?  Typically, concerns about jobs and the impact of immigrants on 
employment have fueled the immigration debate.  Are there other concerns?  
Recently, national security has been a concern.  What about illegal immigration?  
According to a July 2009 report by the Center for Immigration Studies the number 
of illegal aliens in the US was about 10.8 million. (http://www.cis.org/
IllegalImmigration-ShiftingTide)  What are the concerns raised and the impact of 
11 million undocumented people residing illegally in the US?  What do students 
think?  A current debate about illegal immigration is the question of amnesty for 
illegal residents?  What do students think?  Are they for or against and why? 

14 

Flo Oy Wong. Through the Looking Glass: Reclaiming my Authentic Surname, 
2005, brocade, dyed rice sack, beads, text. 

Discussion:   
Grades 7-12: (as appropriate to grade level) 

Identity, Immigration, and 
Family Trees: 



 
 

!" Discuss names and what is in a name, both given and family names.  How is and 
does your name become a part of your identity?  What do names tell us about a 
person?  Do students like their given or first name?  Why or why not?  If they could 
have named themselves what name would they have given themselves and 
why? 

!" For fun, make a chart of all the given names of students in the class.  Ask each 
student to write in the chart the name that they would have given themselves.  Is 
the name they would have chosen the same or different than their actual name? 
What percentage of students would have chosen a different name?  Work out the 
percentage as a class 

 Ask each student to make an interpretive art work about their first name (or last 
name, or both, for older students).  What colors, shapes, themes, scenes does their 
name make them think of?  If they would have chosen a different name than their 
real name, have the student make the artwork about the name they would have 
chosen.   

Why and how, in their opinion does their artwork relate 
to their name? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
My Mother’s Baggage: Lucky Daughter Suitcase is a piece that confronts gender bias 
in Ms. Wong’s experience as a Chinese-American woman.  Ms. Wong’s identity was 
shaped by the fact that she was the sixth daughter in a Chinese-American family in 
which a Mother had not fulfilled her duty until she had produced a son.  She says, “I 
was deeply affected being born female.  In retrospect, I now understand the 
historical and painful oppression of females in my culture and in the broader context 
of society.  I am now able to erase that pain by using my voice through art.”(83)*   

15 

Flo Oy Wong, My Mother’s Baggage: Lucky Daughter Suitcase, 2005, mixed media with suitcase 

Discussion: Grades K-6 (as appropriate for grade level) 

Art Activity:  (K-12, Fun for all.  Require older students to really think about 
representing the essence of their name.  What does their name mean?)  

Discuss the artworks.   



Flo Oy Wong’s piece My Mother’s Baggage: Lucky Daughter Suitcase is a form of 
creative artistic family record.  She records through photo and text her family and her 
place in the family as the sixth daughter.   

 

 
 

!" Instruct students to find out about their family history.  They should interview elderly 
relatives and record or take notes from their interviews.  Tell students to ask parents 
and other relatives to show them old photographs and tell them about the people 
and events in the photographs.   

!" Instruct students to make a family tree.   
!" Grades: K-5: Instruct students to make a family tree.  Give each student a large 

piece of construction or poster board paper for their family tree.  They can make 
their family trees very artistic (like real trees) or more mathematical (like a flow 
chart).  They can color and design the borders and background, include collaged 
photographs of family members, or just leave them plain. 

!" Grade 6-12: Give students artistic and creative responsibility for their family tree 
project.  Ms. Wong’s piece told her family’s story from her perspective, relating an 
element about her family story that was important to her and her identity.  Set 
whatever parameters that you feel necessary, but allow them to create an artistic 
interpretive piece that tells their family story and what is important to them in their 
family story. 

 

 
 
 

The phrase “my mother’s baggage” is metaphorical referencing the “baggage” or 
burden that her mother carried by having produced six daughters and no sons.  
Moreover, although, she calls the piece, “My Mother’s Baggage,” Ms. Wong, carried 
the baggage of hurt feelings and the pain of feeling unwanted.  The seventh child in 
the family was finally the longed-for son. 
 

!" Ask students to create written examples of metaphor.  Allow students to work 
individually or in groups.  If working individually, each student should aim to write at 
least three metaphors.  If working in groups, each group should create 3-5 written 
metaphors.  For very young students, give several examples and then work 
together as a class to come up with one or two more metaphors.  If you like, to 
more closely incorporate the activity into your curriculum, ask students to create 
metaphors inspired by a piece of prose literature that they have been reading.  
For students in grades 6-12, one of their metaphors, which can become the title of 
their family tree project, should be about their family tree artwork.  

!" Having created written metaphors, ask students to create a visual metaphor, in 
any medium, for their language metaphor.  For grades 6-12, the metaphor used 
for the visual metaphor should not be the one written for their family tree.  These 
activities layer together to enhance understanding and skills in visual and written 
expressions of metaphor and descriptive language that deepen and enrich 
students creative potential. 
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Social Studies/Visual Art Activity: (K-12, adapt as necessary) 

Language Arts/Visual Arts Activity: (2-12, adapt as necessary) 



 

 
 
The artists whose work is exhibited in this section all have “complex geographies,” 
both literally and figuratively as part of their autobiography.  Fujiko Isomura grew up in 
Tokyo before coming to America.  Her work combines aspects of traditional 
Japanese imagery and artistic techniques with Westernized stylization and pop 
cultural references.  Her work encourages discourse on themes such as stereotypes, 
media and marketing influence, and the use of persuasion in culture. 
 

On the surface, I Can, Too! uses the 
American iconic image of Rosie the 
Riveter to make a point about gender 
roles.  But there are more subtle 
undertones that address not just 
traditional roles of men and women 
but those of East and West.  Rosie’s 
image was a marketing and 
propaganda tool used to encourage 
women to enter the work force during 
World War II at a time when most of 
America’s men were at war.  In an 
extended marketing campaign, the 
image and idealization of Rosie was 
promoted as strong and 
independent, not stereotypical 
feminine attributes, particularly at the 
time.  Rosie symbolized a challenge 
to stereotypical ideas about women 
and their role in American society.  
Ms. Isomura compounds the 
symbolism and the critique on 
tradition and stereotypes by creating 
a mirror image of Rosie as a 
Japanese woman.  Not only American women but Japanese women “can do it,” 
too.  Ms. Isomura further highlights the challenge to Japanese women to break out of 
stereotypical feminine roles by the fact that the woman painting the Japanese Rosie 
is dressed in traditional Japanese feminine dress, not at all suitable for riveting. 

 
 

Discuss gender roles and gender bias.   
 

!" What are the expectations for little girls and little boys?  Are little boys really made 
of snakes, snails, and puppy dogs’ tails, and are little girls made of sugar and spice 
and everything nice?   

!" Do gender biases still exist?   
!" Are gender roles relevant in modern society?   
!" Are boys/men and girls/women really different—is it nature, nurture, or a 

combination?   
!" What about differences in cultural traditions.  Discuss traditional ideas about 

women in Eastern and Western culture.  How are/have they been different?  How 
are/have they been the same?  Compare and contrast. 
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Fujiko Isomura, I Can, Too!, 2008, genuine gold leaf, watercolors, acrylic 
gouache, colored pencils, and ink jet print on watercolor paper 

Complex Geographies 

Discussion:  (Grades 4-12)  



 
 

1. Ask students to research the role of women in different societies.  This can be tied 
to any current social studies unit.  If studying ancient Greece or Egypt, ask students 
to investigate the role of women in those societies.  If studying both over the 
course of the year, include an investigation into the role of women in each unit.  
Another possibility, research the role of women in the contemporary world in 
different cultures.  Fit the basic idea into your curriculum. 

2. Brainstorm with the class an itemized list of social/personal markers for women.  
What do students think are important personal and human rights?  For example: 
access to education; equal protection under law; employment opportunity; 
freedom of expression; etc.  For example, traditionally in the West women have 
not had equal access to achievement or recognition in the visual arts. 

3. Make the list into a chart or graph and rate each society, culture, or country 
based on the itemized list.  You can do this in a number of ways.  Choose what 
works best with your class and grade level.  How do the ancient Egyptians 
compare to the Greeks?  How do modern nations compare to each other? 

4. Discuss the results. 
As appropriate to grade level 
have a simple discussion about 
women and society.  Ask students 

to name what they think about women and their role in society and the family and to 
create a list.  Ask them to think about men and their role in society and the family and 
create a list.  Are the lists different?  Are the lists the same?  Discuss. 

In the works, I Can, Too! and 
Oisiidesuyo, Ms. Isomura 
appropriates pop cultural symbols 
and icons and combines them with 
traditional Japanese imagery and 
style to make statements about 
women’s place in society and about 
cultural innocence and ignorance.  
As an immigrant, Ms. Isomura 
understands how people traveling or 
moving from one place to another 
often do not understand local 
customs, norms, or expectations and 
so are easily fooled, as is Snow White when she accepts the apple from her evil 
stepmother masquerading as an innocent looking old woman.   

 

!" Rosie the Riveter was used as part of a marketing campaign to 
change ideas about the role of women and thereby to encourage 
women to enter the work force at a time when they were 
desperately needed. 

!" Before beginning the GRASPS activity, discuss the use of pop culture 
to persuade or to make an argument. 

Fujiko Isomura, Oishiidesuyo, 2002, Dutch metal leaf, Sumi ink, gouache, 
watercolors, and ink jet print on watercolor paper. 

GRASPS 

Critical Thinking GRASPS 
Activity: (Grades K-12; as 
appropriate to grade level) 

Social Studies Discussion: (Grades K-5) 

Social Studies: (Grades 6-12) 
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Goal: The goal is to appropriate a pop culture image or icon to 
make a statement or market an idea.  Rosie was used as a 
marketing tool for the war effort and the Snow White story 
was appropriated to make a point about trust and 
deception.  Ideally, choose a theme related to the 
exhibition such as personal identity, women and society, 
commonality of humanity, etc.  

Role: You are a graphic designer working for the Ad Council.  You 
are given an assignment to create a poster as part of a PSA 
marketing campaign to promote the selected theme.   

Audience: Ultimately, the general public whom you are trying to 
persuade to your point of view.   

Situation: You are working with the AD Council to promote a theme or 
idea.  You are tasked with originating the concept that will 
promote your theme by employing an existing cultural or 
pop icon and the symbolism associated with that icon, such 
as Rosie for patriotic working women.  Once your poster is 
completed, you will present it to the Ad Council (your class) 
and explain your concept and how the imagery and slogan 
used promote your concept and the theme. 

Product: A poster that uses existing pop culture imagery or characters 
in a new way.  The poster can be hand drawn, collaged, or 
created using digital media on the computer. 

Standards: 
 

The poster must meet the following criteria: 
!" It incorporates a recognizable pop culture image or 

character. 
!" The symbolism or ideas associated with the character/

imagery are applied in a new way to promote the 
theme named in the “Goal” section. 

!" The poster must include a slogan that ties it all together. 
(The slogan can be an existing slogan that is given a twist 
by context, such as the “We Can Do It” slogan in Ms. 
Isomura’s “I Can Do It, Too!” 

 

!" To Simplify for younger students: 
!" Allow them to create a poster about themselves and 

their likes and dislikes using a theme such as: We Are All 
Unique or We Are All Alike Despite Our Differences. 

!" Create the theme/slogan together as a class. 
!" Limit the medium to collage and use magazines to 

search out pop culture imagery.   
!" Students should give their artwork a title that corresponds 

to the theme and should include the class selected 
slogan in the poster. 

GRASPS 



 
 

Siona Benjamin embodies “complex geographies.”  An Indian from Mumbai, India, 
who now lives in New Jersey, she was raised in a small Sephardic Jewish community in 
a country that is predominantly Hindu and Muslim.   Like Fujiko Isomura, her work 
combines styles and imagery from her ancestral cultures with pop cultural references 
from her life in the Untied States.  Ms. Benjamin’s work usually incorporates an 
autobiographical element and frequently includes a form of self-portrait.  The work 
here, Finding Home #99 Lilith in Pardes, is based on the myth of Lilith, who according 
to Jewish tradition was the first 
wife of Adam.  Lilith rejected 
submission to Adam and fled 
from the garden.  As such, she 
has become a powerful symbol 
of female autonomy to feminists.  
In this interpretive 
autobiographical work, Ms. 
Benjamin paints herself as a blue 
Krishna-like Lilith.  The title, Finding 
Home #99 Lilith in Pardes, 
encapsulates the multi-layer story 
of the work.  Like Lilith, who left 
her home in Paradise, Ms. 
Benjamin left her home in India.  
Despite having left by choice, a 
part of Lilith longs for her home.  
The flag symbolizes Ms. 
Benjamin’s new home and the 
shoes her journey away from one 
home to a new one.   
Lilith myths, however, predate the 
Jewish tradition.  The earliest 
stories about Lilith are found in 
Babylonian demon mythology, 
and she is a villainess in the 
ancient Sumerian tale, The Epic 
of Gilgamesh. (www.bib-
arch.org/e-features/lilith.asp) 

 
 
 

Diverse world cultures and religions have many different traditional ideas and beliefs 
about creation.   
!" Assign groups or individual students to research different creation stories from 

around the world.  
!" Allow each group or student to tell about or read a creation story from the culture 

or religion that they have been assigned. 

!" Discuss the similarities and differences. 
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Siona Benjamin, Finding Home #99 Lilith in Pardes, 2008, gouache on paper 

Mythology and Creation Stories: 

Social Studies Research & Discussion: (Grades 4-10)   



!" Often in art, famous characters/stories become popular subjects for artists, as Lilith 
is for Ms. Benjamin.  Have students compare works depicting the same event/
character.   David, who slew Goliath in the Bible, has been portrayed by some of 
the most famous sculptors in history including Michelangelo, Donatello, and 
Bernini.  Compare the Davids.  The Last Supper has also been depicted by famous 
painters such as Leonardo Da Vinci and Tintoretto, among others.  The same is true 
of classical heros and gods and their legends, such as Venus, Odysseus, the Muses, 
etc.  Compare artworks depicting the same character or event.  Often these 
artworks are representative of art styles or periods such as Classical, Romanesque, 
Gothic, or High Renaissance.  Have students discuss/analyze the artworks in 
reference to their different styles and their art historical context. 

!" Have students research/read the Biblical or Classical stories that form the basis for 
the great works of that they have discovered in the previous activity. How closely 
do the artworks adhere to the actual story?  Compare and contrast. 

!" Biblical and Classical literature and art are frequently allegorical.  Reexamine the 
biblical/classical works that the students have been analyzing and help students 
to discover the deeper allegorical 
meanings in the artworks and literature.   

Continuing with the theme of allegory, 
have students write their own allegorical 
story.  Students can base their allegorical 
stories on their own lives, on Biblical or 
Classical themes, on other sacred writings, 
on mythological tales or ancient writing 
such as The Epic of Gilgamesh, on ideas 
about searching for home, or characters 
from contemporary pop culture.  
Encourage imagination and creativity. 

Younger students can also enjoy 
allegorical tales.  To warm students up, 
read to students or have students read 
allegorical stories such as Aesop’s Fables.  
Explain that allegorical stories are stories 
that teach us lessons about right and wrong.  Discuss right and wrong.  Ask students to 
think of situations where they would have to choose between doing the right thing or 
the wrong thing.  Children who are old enough to write can make their situation into a 
story, those who cannot, should make a drawing about the situation showing the right 
action being performed. 
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Siona Benjamin, Finding Home #57 Passport, 2002, gouache on 
paper 

Art/ Art History and Language Arts-Critical and Analytical Thinking:  
(Grades 6-12) 

Language Arts: (Grades 6-12) 

Language Arts/ Character 
Education: (Grades K-5) 



 

 
The artists in this section are exploring issues to do with the female body.  How is the 
body understood, how is it judged, how important is it to our self-perception and to 
the impression that we make on other people?  Our culture is body obsessed.  
Everyone is trying to be thinner, stronger, sexier, and hopefully, healthier. 
 

  As a Mexican-American Artist Blanka Amezkua’s work is influenced by Mexican 
imagery and culture.  La Lutxona is based upon female characterizations from 
Mexican comic books.  Like the comic characters, her female “figures” possess 

exaggerated physical 
features.  However, Ms. 
Amezkua creates her 
voluptuous women through 
a traditionally female 
medium thereby 
appropriating and making 
commentary on the 
caricature of the female 
body.  Moreover, La Lutxona 
can be translated “the go-
getter” or “the fighter,” 
dismissing stereotypes of 
women as dependent or 
weak.  Of her work Ms. 
Amezkua says, “Interested in 
Mexican adult comic's 
reductive representation of 
women's bodies and 
identity, I have appropriated 

the female image and liberated it from its stifling pulp fiction world.” (from artist’s 
website at http://www.blankaamezkua.com/statement.html) 

 

!" La Lutxona (The Go-Getter) uses visual language to project the image of a 
woman who is a “go-getter” or a “fighter” who won’t be pigeonholed because 
she is a woman or because of her appearance.  Ask students to pick a phrase 
that they think describes them but not to tell any of the other students what the 
phrase is.  Have students write the phrase along with their name on a piece of 
paper and to give it to you. 

!" Next ask students to make a visual of that phrase, like Ms. Amezkua did.  How 
would they visually represent the phrase that describes them?  Students can use 
any medium for the art.  Choose a medium that you have been working on in 
class or that you would like to have the students try; painting, collage, drawing, 
digital media, etc. 

!" When all the student have finished their art work, read one of the phrases, see if 
students can match the phrase to the artwork. 

!" Next see if students can match the artwork to the correct student. 
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Blanka Amezkua, La Lutxona (The Go-Getter), 2007, embroidery on fabric and crochet 

Female Body 

Visual Language Art Activity: (2-8, almost any grade can have fun with this) 



 
 

Ms. Amezkua provides a visual of a go-getter.  How do student see themselves? 
With this activity students will create a visual autobiography. 
Materials needed: 
!" Photocopies of the identity sheet on the next page. 
!" Silver board or mirror board.  (Available from arts and crafts stores and websites.  

Can be purchased at ssww.com.  Type “mirror board” into the search request.) 
!" Magazines, etc. for collage 
!" Glue sticks 
!" Markers, crayons, colored pencils—whatever you prefer 
!" 12”x18” card stock paper (you can use a number of papers such as oak tag or 

even file folders) The paper needs to be thick enough for collage and large 
enough to glue the Identity Sheet onto the inside.   

!" Any other fun materials such as sequins, foam shapes, ribbons or laces, craft gems, 
stickers, etc. 

Directions: 
1. Fold the paper in half. 
2. Have each student write 5 things about his/herself on the Identity Sheet. 
3. Glue the mirror board onto the center of the front of the cover of the “book.” 
4. Glue the Identity sheet onto the inside back of the cover. 
5. Add decoration to the cover around the mirror board. 
6. Collage, draw, etc. things that correspond to or illustrate the 5 identity sheet items 

onto the inside of the book, facing the Identity Sheet. 
See pictures below for clarification. 
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Front cover with mirror board attached 

Inside of “book” with Identity sheet on left and collage on right. 
Sample made by a 14 year old boy. 

Identity Art Activity: (Grades K-9) 



 
 
 
 
 

   I AM 
   A 
   COMPLEX  
   WEAVE 
    
   5 Things About Me: 
 
 1.__________________________ 
 
 2.__________________________ 
 
 3.__________________________ 
 
 4.__________________________ 
 
 5.___________________________ 

 



This section focuses on the body and the accessories that we employ to promote our 
physical appearance and obsession with our bodies.  Recently, African-American 
artist Sonya Clark has used combs as the medium of choice to represent the 
importance of hair to appearance, culture, and race politics.  We are all familiar with 
the phrase, “good hair day” or “bad hair day.”  Hair is an important attribute of our 
self-perception and our confidence.  Sonya Clark uses the ubiquitous black plastic 
comb to create stunning, creative, and surprising installation sculptures of combs 
arranged to look like curls hanging from the ceiling.  In an interesting “twist” the tool 
that manages hair comes to represent the hair itself.  Annet Couwenberg, who is 
originally from Holland, also uses a household object to create her sculptural 
artworks—the paper doily.  For Couwenberg the doilies are symbolic on a number of 
levels.  The represent clothing, which in turn is a metaphor for the absent body, and 
they symbolize the disposal nature of our society.   
 

Hair! Americans spend enormous amounts of money every year on hair, especially 
women.  But in recent years even men are getting in on the act with Men’s Rogaine® 
and Just For Men®.  Hair cuts, hair coloring, hair extensions, hair weaves, designer 

shampoos and conditioners, the list goes on and 
on. 

Why do we spend so much time, money, and 
effort on hair and hair care?  What are the subtle 
and not-so-subtle persuasions that make us do 
so?  Why are women in particular so obsessed 
with their hair?  Are their different pressures or 
expectations among ethnic, cultural, or racial 
groups? 

!" In the discussion above, students have 
interacted with ideas of persuasion and societal 
norms and expectations especially as they relate 
to self image and beauty.  Ask the class to look 
through some magazines and newspapers at 

advertising images to see those pressures and persuasions at work.  How many 
different body types do they see?  What about beauty in general, do advertising 
images present a varied view of beauty?  Have students discuss issues of self 
image and beauty created by society and how they affect each one of us.   

!" Continue talking about persuasion and the nature of persuasion with the class.  
What techniques are the advertisers using to sell their products?  What arguments 
or persuasions are they using?  To what desires, needs, or vanities are they 
appealing?  Is it working?  Do the students want to buy the products being 
advertised? 

*Suggestion: If completing the GRASPS activity in the Childhood and Family section, do these 
Analytical and Critical Thinking activities before completing the Ad Council GRASPS. 

The Body and Accessories 

Sonya Clark, Curls, 2005, plastic combs. 
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Analytical and Critical Thinking 
Discussion/Activity:* (Grades 4-12) 

Discussion: (Grades K-12) 



Both Sonya Clark and Annet Couwenberg use everyday objects that they infuse with 
symbolic meaning to create sculptural artworks with subtle messages. 

 
 

 

 
 
 

!" Discuss the meaning of symbol and symbolism.  How are symbols and symbolism 
used in art, literature, advertising, entertainment, and what is their impact.   

!" Discuss universally recognizable symbols such as McDonald’s Golden Arches, the 
flag of the United States of America, handicapped parking sign and what these 
symbols represent.   

!" Have students bring in examples of everyday symbols and discuss the ideas and 
messages conveyed by the symbols. 

!" Brainstorm ideas about the use of everyday objects as non-universally recognized 
symbols, such as combs for hair and hair culture, doilies for clothing, and clothing 
for the body. 

!" Discuss abstract symbols such as the dove for peace, hands for work, a heart for 
love.  Structure the discussion to be as simple or as complex as appropriate to 
grade level. 

 

Choose a theme (ideally related to any of 
the themes raised by the exhibition) and ask 
students to create three dimensional 

symbolic sculptural assemblages using discarded shoeboxes (or other boxes) and 
incorporating found objects, collage, paint, etc.  (They can use the symbols they 
have collected and brainstormed during the preceding discussion.)  Students do not 
have to use boxes if they choose not to do so.  Boxes provide a good base for found 
object sculptures, but allow students to be creative if they desire. 
Not all symbols need to be readily recognizable, but can be objects with personal 
meaning to the student; indeed personal interpretation and experimentation with 
symbolism should be encouraged. 

Annet Couwenberg, Discarded Ruffled Collar, 2007, paper dollies, fabric, steel boning, 
flocking and wood. 

26 

Discussion: (Grades K-10) 

Art Activity: (Grades K-10) 



Goal: The goal is to create an exhibition focused on identity.  The teacher will 
act as the museum director who will decide the framework for identity.  
Options include but are not limited to a particular national or ethnic 
identity that the class is currently studying, an historical or anthropological 
group or culture being studied, the local community, or the personal 
identity of each student.  Personal identity or local community themes 
would work particularly well for young students for whom other topics may 
be too challenging.  Teachers, as museum director, can expand upon or 
restrict the exhibition category in whatever ways they choose: limit the 
medium; all items must be photographs; expand the criteria, any item 
from each child’s ethnic, cultural, religious, or racial heritage that is part of 
their identity.  The possibilities are endless to fit into your curriculum as a 
learning experience. 

Role: Each student is tasked with finding and selecting one relevant item to be 
included in the exhibition. 

Audience: In the first instance, the museum director (the teacher) who will approve or 
reject selections.  In the final instance, the public who will view the 
exhibition. 

Situation: You are one of a team of curators putting together an exhibition about 
identity. Once the museum director has given clear instruction as to the 
parameters and theme of the exhibition, brainstorm in groups possible 
items to include in the exhibition.  Meet again with concrete suggestions 
and samples of items to include.  Once the group has agreed on the items 
they will be submitted to the director for approval.  Rejected selections will 
have to be replaced until every student has one selection included. 

Product: An art exhibition about identity with a clear theme and set parameters. 
The exhibition will be installed with labels somewhere in the school 
building; in the classroom, in the halls, in the library, in a multi-purpose 
room, whatever works.  Look on the internet for photographs of exhibition 
installations to get ideas. 

Standards: !" Each two dimensional work must be mounted in some way for display.  
Choose a standard method for mounting.  They do not have to be 
framed ,unless already framed, but they should be mounted.   

!" Consciously decide how three dimensional artworks and craft items 
will be displayed so that they can be seen to advantage. 

!" Each item in the exhibition will include a label with a brief description 
of the work, written by the student that selected it, explaining why he/
she selected it and how it is relevant to identity and to the type of 
identity that is the theme of the exhibition, whether it is individual 
identity, a people group or culture, or a community or nation, etc.  
(Simplify for younger students. If necessary, enlist older students as 
scribes for the younger students.) 

!" Items to include can come from a variety of sources depending on the 
parameters set.  They could be student made art, photographs, hand 
made crafts, folk and cultural arts and objects such as pottery, glass, 
or textiles.  Images of art printed from the internet or scanned from 
books can be used so long as they are mounted and labels clearly 
indicate that they have been reproduced and the source is cited.   

!" Hold an exhibition opening in which each student will stand by the 
work that he/she selected and present it to visitors and answer 
questions.  Invite the whole school! 

GRASPS-All Grades 
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